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 Resumen  
 
En este estudio  fue investigado el perfil de un profesor eficaz de inglés  desde la 
perspectiva de los estudiantes y profesores. 
 
Teniendo en cuenta las cualidades de un profesor eficaz de enseñanza del Inglés 
como segunda lengua, este estudio es enfocado a encontrar las perspectivas de los 
estudiantes y profesores de un profesor eficaz de Inglés en términos de calidad 
relacionado al perfil profesional de él o ella (materia, currículo, materiales, 
actividades de  instrucción, manejo del aula, desarrollo profesional, el uso de la 
segunda lengua en clase, las técnicas y  las habilidades de interacción del profesor, 
etc.) así como el perfil individual de ella (rasgos personales). Los datos recolectados 
fueron de treinta y un (31) participantes, veintiocho (28) estudiantes de los grados  
octavo (8°), noveno (9°), decimo (10°), y undécimo (11°), un coordinador 
académico, un coordinador general de disciplina y una profesora.  
 
Para esta investigación, dos encuestas fueron utilizadas para recoger  información 
de los estudiantes y de los profesores colegas de la profesora. 
Los hallazgos revelan que “María” puede reunir  las características de un profesor 
eficaz de inglés, según lo que nos dice la teoría. También muestran que las 
características  de la enseñanza comunicativa  de la lengua pueden ser observadas 
en sus clases, los estudiantes también muestran un buen nivel de  participación. 
 
Además el uso de una segunda lengua extranjera en el salón es otra característica 
que hace a “María”  un buen ejemplo a seguir. 
 




In this study, an Effective English Teacher profile from students‟ and teachers‟ 
perspectives was investigated. Considering the qualities of an effective (ELT) 
English Language Teacher, this study aimed to find out students‟ and teachers‟ 
perceptions of an Effective English teacher in terms of qualities related to their 
professional profile (subject matter, curricula, materials, instructional activities, 
classroom management, professional development, teacher language used in the 
class, teacher‟s interaction skills and techniques, etc.) as well as her individual 
profile (personal traits). Data were collected from a total of thirty one participants, 
twenty eight students from eight, ninth, tenth, eleventh graders, one academic 
coordinator, one general discipline coordinator and one female English teacher.  
For this research, two surveys were used in order to collect information from the 
students as well as from the teachers‟ colleagues. 
Findings reveal that “Maria” may integrate the characteristics of an effective English 
teacher. They also show that communicative language teaching (CLT) features can 
be observed in her classes, students also show  a good deal of involvement. 
Besides the use of the foreign language in the classroom is another characteristic 
that makes “Maria” a good example to follow. 
 
Keywords: effective teacher, qualities, CLT, ELT  
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Effective English Teacher 
 




Dewey (1933, 1938) described an effective teacher as not only a person who 
conveys knowledge to the students but also an artist whose practices defy notions of 
what is good or bad as well as what is right or wrong. As William Arthur Ward stated, 
“The mediocre teacher tells. The good teacher explains. The superior teacher 
demonstrates. The great teacher inspires” (as cited in Think Exist, 2009, “William 
Arthur Ward Quotes,” paragraph. I) 
 
Identifying the qualities of an “effective teacher” is not an easy task, since the term 
“effective” can be interpreted differently by different people. Literature suggests that, 
depending on the criterion used to judge effectiveness, an “effective teacher” can 
mean a teacher who always produces a class of high-achievers, or a teacher who 
generally receives positive evaluations from supervisors and administrators. 
 Stronge (2002).  
 
Investigating the characteristics of English foreign language teachers (EFLT) 
perceived by teachers and students is beneficial to teachers and students as well as 
researchers. On the part of teachers, they can check the appropriateness of their 
beliefs about foreign language teaching and learning based on current research and 
their colleagues‟ beliefs. In addition, teachers can understand what their students 
expect from them and develop their pedagogical techniques through reflection on 
teaching, which will in turn enhance the complex process of teaching and learning. 
For students, they can understand their teachers‟ beliefs and change their erroneous 
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Statement of the problem. 
 
Darling-Hammond (1987) stated 20 years ago that “the responsibility for shaping 
schooling must permeate the teaching force, or schools will not change in 
substantial ways” (p.356). The need for teachers to contribute significantly to the 
success of education is still a current issue, as it was 20 years ago. In English 
Language Teaching (ELT), the responsibilities for shaping schooling of teachers 
apply. Nowadays, global needs of communication mark new trends of English 
Language Teaching in Colombia.  
 
These needs have motivated the creation of the Bilingual Colombian Program, 
(BCP) “con el Marco Común Europeo  como referente nacional e internacional, el 
Programa se propone elevar la competencia comunicativa en inglés en todo el 
sistema educativo y fortalecer la competitividad nacional. En esta tarea juegan un 
papel decisivo los docentes y las instituciones educativas, públicas y privadas, y 
todos los niveles que hacen parte del sistema: desde el Preescolar hasta el 
Superior” (Programa Nacional de Bilingüismo, 2004). 
 
Nowadays Colombian public schools and universities face numerous challenges in 
the field of English language teaching (ELT). According to the Colombian National 
Bilingual Program1 (2004), challenges such as lack of teacher´s professional 
development, lack of authentic opportunities to use English in local contexts, and 
lack of material resources, make English language learning a constant struggle in 
the country.  
 
The previous situation is evidenced from the results obtained by the application of a 
Placement Test (This test is part of a diagnostic study conducted by the British 
Council in 2006) which was aimed to assess ELT teachers´ current English 
language proficiency. Trough the test, it is clear that there is a need to develop the 
linguistic competence of the teachers (this test is based on the levels A1, A2, B1, 
                                                          
1
 Programa Nacional de Bilingüismo 
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B2, C1, C2 proposed by the Common European Framework). According to the 
British Council Placement Test (2006) the results were the following:  about   12.9 % 
of the English teachers were placed in A1, about 42.3 % were placed in A2, about 
32.3 % were placed in B1, 9.7 were placed in B2, 2.2 % were placed in C1 and 0.5% 
were placed in C2. According to the standards proposed by the Colombian National 
Bilingual Program (2004), these results were very poor in regard 
 to the language expectation for English teachers in Colombia which should be at 
least at C1 level. The problematic levels of English of current school in-service 
teachers have been recognized by the Colombian education authorities: when 
knowing the results, the Ministry of Colombian Education, Martha Lucia Vélez White, 
made the following statement “En inglés efectivamente están mal, los profesores de 
inglés no fueron formados para hablar Inglés y los niños no aprenden a hablar 
Inglés, aprenden gramática, aprenden vocabulario pero no aprenden a hablar" 
http://www.caracol.com.co/nota.aspx?id=894026 2   
 
As stated above, these results have generated expectations and concerns in the 
Colombian English Language Teaching (ELT) arena. The educational Colombian 
authorities seem to recognize the problem in the field of ELT. Ministerio de 
Educación Nacional (MEN) (2006) stated: “with a limited number of hours for English 
language teaching, not many resources, large classes, a shortage of qualified 
teachers, and scarce use of the English language in authentic communication, we 
can ask: “Are we ready for a Bilingual Colombia? What is needed?” 3 (p. 3). The 
current context and conditions of English teachers in Colombia may not favor the 
expectations that Programa Nacional de Bilinguismo (2004) has in terms of ELT 
quality. Thus, Programa Nacional de Bilinguismo has set some goals (between the 
period 2004 to 2019)  intended to improve the quality of English Language Teaching 
in Colombia at all educational levels: By 2019, the students‟ school-exit level should 
be B2 or intermediate and their teachers should be at least in C1. To reach these 
goals, The National Bilingual Program is aimed to train English teachers from basic, 




 ¿Estamos listos para una Colombia Bilingüe? ¿Que se necesita? 
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media and higher education. The objective is that they can respond to the current 
bilingual demands in the country. Thus, Ministerio de Educación Nacional (2006) 
and Programa Nacional de Bilinguismo (2004) adopted the "Common European 
Framework of Reference for Languages”, as a theoretical and conceptual reference 
for teaching, learning and assessment. This framework introduces international 
standards of measurement and alignment to the local context for the design of 
bilingual standards.  
The previous information clearly evidences the need for effective ELT teachers in 
Colombia to cope with the current and future demands of the Programa Nacional de 
Bilinguismo. Thus, the contemporary conditions of ELT in Colombia offer an ideal 
context to explore how a well qualified ELT teacher who currently fulfills with the 
requirements demanded by the Programa Nacional de Bilinguismo (2004), may 
affect positively the students´ learning of the English language.  
 
In my own experience as a Colombian English-language learner and as an observer 
of public school English instruction, I have seen the lack of lesson planning reflected 
in the focus on similar grammatical topics in their classes. For instance, it is not 
uncommon to see English classes in middle and high school where teachers focus 
only on teaching students the verb to be, and yet, by the end of high school, 
students have not learned how to put grammatically accurate sentences together 
using this verb. Typical outcomes of unplanned and unstructured lessons are lack of 
motivation from the part of the students, and by and large, lack of English learning. 
The dearth of quality English instruction in public Colombian schools has deep 
consequences for the students‟ attitudes and motivation towards English when they 
reach the university. In my experience as an English teacher at the college level, I 
have perceived students‟ negative attitudes towards learning English, which I 
interpret, may be a consequence of their history with lack of quality English teaching 
at school. In class, students do not participate actively arguing that they do not 
understand the teacher‟s input. Other students argue that they take English only 
because they have to, but they do not enjoy the process of learning a foreign 
language. If students had a more positive and productive history with English 
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learning at school, it were likely that their attitudes towards the foreign language 
improve in their future as college students.  
Currently, there are not many studies in Colombia regarding the performance of 
effective ELT teachers.  We need to develop research that portrays the professional 
lives of qualified ELT teachers so that we have documented examples of their 
classroom practice. With examples of what effective teachers do in their classrooms 
everyday, we can have rich sources of effective practices to follow.  
Thus, the main goal of this research project is to describe and understand the 
characteristics of an effective ELT teacher. This case study seeks to deeply 
understand what a well qualified ELT teacher brings to her daily practice with ELLs 







1. What are the knowledge, skills, values and dispositions that characterize an 
effective English teacher of a Public High School in Pereira? 
 
2. How does the attitude of an effective English teacher towards the learners 
affect their motivation/desire to learn? 
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The definitions, conceptual background, and goals regarding the different theoretical 
and practical teaching skills of an ELT facilitator considered as an effective teacher 
will be relevant in this research project. Also, definitions and relevant findings from 
related studies will be discussed in this section.   
 
Definitions of effective English Teachers 
When thinking about competence in teaching, it is necessary to identify 
characteristics proper of an effective ELT teacher. Rearick & Feldman (1999) point 
out that effective teachers are expected to help students to advance personally, 
academically and socially. Effective ELT teachers seem to share characteristics 
such as good classroom management skills, lesson planning abilities, and 
management of learning aims. In the field of ELT, good teachers seem to be always 
interested in improving their teaching competences. ELT teachers are able to keep 
the students engaged in classroom tasks, control discipline while maintaining an 
enjoyable learning environment (Haberman, 1995; Ruddell, 1997; Morrow & 
Ashburry, 1999). Also, effective ELT teachers seem to recognize the individual 
students‟ needs in their process of learning (Taylor et.al. 2000; Allington, 2002; 
Allington & Cunningham, 2002; Cunningham & Allington, 2003).  
 
In a study conducted by Lowman (1996), it was found that effective teachers have 
the capacity to trigger intellectual excitement and interpersonal rapport among 
students. Effective teachers also have a strong commitment to teaching. Vélez-
Rendón, G. (2002) defines subject matter knowledge as what the teachers know 
about what they teach and pedagogical knowledge as what teacher knows about 
teaching their subjects. In sum, subject matter knowledge in foreign language 
education refers to the target language proficiency in different cases, whereas 
pedagogical knowledge alludes to second/foreign language theories, teaching 
methods and testing. 
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Let me consider this comprehensive definition of effective teachers consisting 
of five points based on Berry, et al., (2004) cited by Goe et al (2008).  
 
In addition, after these five points were conceptualized, they were circulated 
among a number of experts on teacher quality and effectiveness for feedback 
and strengthened as a result the experts‟ input. 
 
The five-point definition of effective teachers consists of the following: 
 
 
1. Effective teachers have high expectations for all students and help 
students learn, as measured by value-added or other test-based 
growth measures, or by alternative measures. 
 
2. Effective teachers contribute to positive academic, attitudinal, and social 
outcomes for students such as regular attendance, on-time promotion to 
the next grade, on-time graduation, self-efficacy, and cooperative 
behavior. 
 
3. Effective teachers use diverse resources to plan and structure engaging 
learning opportunities; monitor student progress formatively, adapting 
instruction as needed; and evaluate learning using multiple sources of 
evidence. 
 
4. Effective teachers contribute to the development of classrooms and 
schools that value diversity and civic-mindedness. 
 
 
5. Effective teachers collaborate with other teachers, administrators, parents, 
and education professionals to ensure student success, particularly the 
success of students with special needs and those at high risk for failure. 
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In a study done by Koutsoulis, M. (2003), he found three categories of 
characteristics that may define effective teachers: “human characteristics such as 
the capacity to show understanding and teacher friendliness; communication 
characteristics such as the ability to communicate with students and to handle 
teacher student relations; and teaching and production characteristics such as 
lessons to be interesting.”  
 
Characteristics of effective ELT teachers 
 
New educational reform efforts have made teachers increase awareness about the 
importance to be actors of change even out of classroom settings, to encourage 
learners learning, to face the challenges of new educational efforts, and to contribute 
to the progress of their profession Joyce, M. L., & David, A.W. (2007). 
 
The characteristics of effective EFL teachers consist of three categories of 
knowledge: subject matter knowledge, pedagogical knowledge, and socio 
affective/skills. These findings imply that the English teachers who demonstrate 
these dimensions of knowledge will be more effective teachers than those who 
don‟t. 
 
1. Research on teacher effectiveness has shown that there are a variety of 
qualities attached to an effective foreign language teacher Demirel, (1990) 
and Saraç-Süzer, (2007) among which having personal strategies to teach, 
creating a positive classroom atmosphere, to be able to perform a model 
teacher, being knowledgeable on target cultures, possessing positive 
personal characteristics, having correct pronunciation of the English sounds, 
teaching with effective classroom materials and using technology are the 
most common. Taşkafa (1989) found that giving positive reinforcement and 
being friendly were the most desirable qualities that were expected from a 
teacher. Similarly, Telli, den Brok, and Çakıroğlu (2008) found that students 
gave greatest importance to the quality of positive teacher-student interaction 
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although other characteristics (such as subject-matter knowledge) were 
mentioned at lesser degrees. 
 
2. Witcher, Onwuegbuzie, and Minor (2001) examined pre-service teachers‟ 
perceptions about the characteristics which were classified into six categories 
that effective teachers may possess: “student-centeredness, enthusiasm for 
teaching, ethicalness, classroom and behavior management, teaching 
methodology, and knowledge of subject.” 
 
3. Knowledge about curriculum design may be an essential characteristic of an 
effective teacher.  Curriculum design involves the structure of certain topics 
and objectives that are aimed for students to achieve specific competences. 
Thus, a facilitator that states specifics aims and makes students aware of 
these, may greatly contribute to spread a sense of consciousness on their 
students about their own process of learning. Hill and Flynn, (2006).  
 
4. Buchmann (1984) argues that teachers‟ knowledge of foreign language 
makes it possible to use the target language in class, personalize lessons 
according to the students‟ backgrounds and prepare effective lesson plans. 
 
5. Sautoy, (2008) defines the foundations of the teaching profession. Those who 
really teach are able to transmit their personal passion for their knowledge to 
their students. "People get immediately interested in something that can 
make someone else so passionate. As Sautoy (2008) states, a teacher must 
teach passion for knowledge, by doing activities that students take advantage 
and they can enjoy.  
 
6. Effective teachers can use and adapt authentic materials to facilitate the 
learning of a foreign language, since learners can be exposed to real 
language exercises, such as listening material, conversations as well as 
written tasks in which they can develop their competences. 
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Lundahl (1998), states that authentic texts should be introduced in the 
classroom. “Authentic material” refers to e.g. books and articles where 
language and structure are not simplified in any way. According to The Oxford 
Dictionary of English, the term “authentic” has at least one meaning: “of 
undisputed source or origin and not a copy; genuine”. For teaching purposes 
this refers to English books, novels or articles that have been written by an 
English speaking author to a native audience or speaker. 
As Kramsch, (1993) defines the term “authentic” has been used as a reaction 
against fabricated artificial language, which is mostly used in instructional 
dialogues and textbooks taught in class. This term refers to a usage of 
language in a non- pedagogical way, which occurs naturally in society and 
reflects the culture of the target language. For instance, slang and idioms, 
which are rarely used in textbooks, could appear in authentic material. It 
should be made clear that authentic texts may be included in textbooks, but 
often the texts included will be subject to a certain level of adaptation. In the 
textbooks, the texts are often supplied with vocabulary lists, explanatory 
comments as well as with fixed questions. The original text can be changed 
formally and linguistically to suit the textbook needs. 
 
7. Effective teachers are characterized by the inclusion of several and varied 
classroom activities that consist of a number of cognitive skills like describing, 
identifying, recognizing, making connections, comparing, remembering, and 
solving problems Holderness, in Brumfit et al., (1991). For this reason, 
teachers of (YLs) young learners should be well aware of their students‟ 
physical needs by allocating enough movement activities. For example, Total 
Physical Response (TPR) activities, songs, games and miming can help the 
physical needs of YLs. 
Larsen-Freeman cited in Rao, (2002), points out those group activities to be 
effective in terms of communication are “carried out by students in small 
groups” because they “provide each student opportunities to interact with 
each other through practicing meaningful and authentic language”. In addition 
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Brumfit (1984) states that pair work and group work are the most effective 
techniques of classroom organization which combine aspects of 
communication learning and natural interaction (p. 78). Furthermore, enabling 
young language learners to work in pairs or groups can foster a cooperative 
learning context rather than a competitive one as Norman (1986. p.11) 
emphasizes “Most people learn a foreign language better with others than on 
their own.". 
 
8. Various characteristics of teachers are perceived as important for motivating 
students to learn. In Escalante's opinion, the required characteristics of a 
motivating teacher are obvious concern and caring for the students. 
According to Meek (1989), Escalante explained that "a teacher has to 
possess love and knowledge and then has to use this combined passion to 
be able to accomplish something" (p. 47). As stated by Vasquez (1988), 
"Student perceptions of whether the teacher cares for them have meaningful 
effects on their performance and behavior" (p. 248). Vasquez compiled 
several studies and sources that indicate the importance of caring in a 
teacher who motivates students to learn. He noted, "Students who perceived 
that, while teachers would not lower their standards for them, teachers were 
willing to reach out to them and provide needed assistance in practical ways, 
were the highest achievers" (p. 249). 
 
Motivation as defined by Crookes and Schmidt, (1991) deals with the 
“learners orientation with regard to the goal of learning” so understood 
motivation is focused on the desire of the learner to learn. In addition to the 
desire of the learner as an individual we need to take into account the 
participation of the teacher as an agent for motivation. Motivation for learning 
a second/foreign language is important in the classroom so that the learners 
perceive that they understand what is being taught, and also help them to 
gain confidence during their process of learning a second language. There 
are two types of motivation; extrinsic and intrinsic. The first type deals with 
Effective English Teacher 
 
Juan Pablo Patiño Loaiza   17 
 
the sake of learning and the second refers to learning linked to a benefit like 
job opportunities or social status. Wlodkowski, and Jaynes, (1990).  
 
Speaking of motivational behaviors, the use of the target language in class 
might be considered motivational. According to Moon, (2000) “The use of 
English in the classroom can increase the motivation of the students and it 
can also contribute to the better understanding of the subject as well as 
enjoyment of it”. 
 
Students who study English as a foreign language (EFL) usually have limited 
opportunities to speak English outside the classroom Zhang, (2009) and also 
limited exposure to English speakers or members of the international 
community.  
 
These might be some reasons for teachers to provide more situations and 
activities for students to strengthen their speaking competences. Therefore 
the use of the L2 in the classroom makes students feel motivated to learn a 
foreign language as well as helping them to develop their listening skills when 
the teacher as long as the input provided by the teacher is adequate to the 
student´s learning ages and level. 
 
9. Effective teachers can make appropriate decisions on aspects dealing with 
the academic and social policies of the schools in and out of the classroom 
settings, “effective teachers seem to work effectively with colleagues and 
parents, developing and implementing school level policies and procedures, 




According to Darling Hammond (2000), professional development is not training. 
Professionalism describes a process of continual, intellectual, experimental and 
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attitudinal growth of teachers in using the term development, the intent is to suggest 
that teachers continue to evolve in use, adaptation an application of their art and 
craft. In the educational discourse, “teacher/staff development, in service training 
and continuing teacher education” are used to describe training programs, learning 
activities, learning environments, school leadership, learning resources, parental 
involvement, and interaction of teaching process for teachers, which are focused on 
their career development. 
All those practices aimed to better the performance in the profession are part of 
what is called professional development.  According to Glatthorn (1995): 
 
“Professional development in a broad sense refers to the development of a person 
in his or her professional role.  More specifically, „teacher development is the 
professional growth a teacher achieves as a result of gaining increased experience 
and examining his or her teaching systematically‟.”   
 
“Professional development includes formal experiences (such as attending 
workshops and professional meetings, mentoring, etc.) and informal experiences 
(such as reading professional publications, watching television documentaries, 
related to an academic discipline, etc.)” Ganser (2000). 
 
By participating in a variety of professional activities within the school context, 
teachers stimulate both their own professional development and the development of 
the school and thus make a significant contribution to improving educational 
practice. In this sense attention is paid to teachers as members of a (semi) 
profession in which “teachers acquire new knowledge, skills and values, which will 
improve the service they provide to clients” Hoyle and John, (1995), (p. 17), and 
“take the responsibility for this acquiring of new knowledge and skills”.  
The focus of teacher learning is on professional activities in schools and on 
participation in a community of learners.  Sfard (1988); Ten Dam and Blom, (2006). 
This perspective on learning implies that teachers take responsibility for their own 
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actions and acquire the necessary knowledge, skills and repertoire of activities to 
increase their participation in the school workplace environment. 
 
Research findings on transformational leadership in educational settings identified 
three core dimensions: vision building, providing individual support and providing 
intellectual stimulation.  Geijsel et al (2003); Leithwood, Jantzi and Steinbach, (1999) 
Nguni, Sleegers and Denessen (2006). Among organizational conditions, teacher 
collaboration aimed at improving instruction and education is also quite relevant 
Zwart (2007). Cooperative and friendly collegial relationships, open communication, 
and the free exchange of ideas may be sources of emotional and psychological 
support for teachers‟ work and promote their professional development  Geijsel et al 
(2001), Rosenholtz, (1991), Rowan, (1995); Smylie, (1988). The intensity of co-
operation and learning among staff, as well as the development of the school as a 
whole, depend on the degree to which schools create opportunities for teachers‟ 
professional learning Clement and Vandenberghe, (2000); Sleegers, Geijsel and 
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Type of study 
 
This is a qualitative case study that examines the different characteristics that an 
ELT effective teacher must have. According to Merriam (1998) case studies promote 
the application of methodologies that enable researchers to shed light about in-
depth understandings and insights into educational practices and its meaning to the 
specific. In this sense, to achieve a descriptive interpretation of the different 
characteristics that an effective teacher may incorporate, I will develop different 
observations and analysis of a high school ELT teacher.  According to Rossman & 
Rallis (1998) a case study “seeks to understand a larger phenomenon through close 




 “Young Learners” Public High School is a K – 11 public institution, located in the 
urban area of Pereira Risaralda. The school has approximately 300 students. In the 
morning, this institution runs from fifth grade to eleventh grade, and in the afternoon, 
it runs from kindergarten to fifth school. Between primary and secondary levels, 
there are fifty teachers. Students at the level of primary and secondary attend a 
regular English Language course that lasts three hours per week. This public 
institution is engaged in the Colombia Bilingüe project.  
 
Participants 
The main participant in this research project is Maria. She is an English Teacher and 
the criteria to select her as the main participant was the next: through previous 
observations in a ninth grade course that this teacher facilitates.   
Maria has a BA in major studies in English and Spanish from Universidad 
Pedagógica Nacional de Bogota (Colombia). Also, Maria has a specialization on 
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Applied Linguistics in ELT from Universidad La Gran Colombia in Bogota 
(Colombia).  
Other participants were selected for this project, twenty eight students, from different 
grades, 8, 9, 10, 11 courses, one English teacher, Marias‟ colleague, one academic 
coordinator and one general discipline academic coordinator. 
 
Researcher´s Role 
My role was as a participant observer. Gans (1998) states that a participant 
observer is the one who has partial engagements in a social situation.  As a 
consequence he /she can perform his/her role as a researcher,  this role enables me 
to combine participation and observation to the extent to become capable of figuring 
out the phenomena involved in the characteristics that an Effective ELT teacher may 
fulfill.   
Data collection Methods 
 
The data collection methods that I implemented in this research project were the 
observations and field notes, interviews, characterization, questionnaire and 
surveys. 
 
Observations and field notes 
In order to identify potential characteristics of effective teachers, Marias‟ classroom 
practices and their effects on student‟s process of learning were carefully observed.  
In these observations not only the teacher but also the learners were observed in 
order to know how they performed in the different class activities. Thus, I kept a 
detailed record of my observations in the form of field notes, then, after leaving the 
classroom setting, I transcribed the key words and phrases taken into the record to 
the expanded notes. This note system enabled me to figure out arguments from the 
key words, phrases and perceptions regarding attitudes, behaviors, as well as 
Maria´s competences as an English teacher.  
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In addition to these two types of field notes (The detail record and the expanded 
notes) I summarized each observation, recording information about people, events 
involved, new research questions and new issues and ideas that might arose in the 
different sessions of observations Miles and Huberman, (1984). 
 
Interviews  
Merriam (1998), points out that as semi-structured interviews are guided by a group 
of questions or issues to be explored, these allow participants to make flexible 
responses, and researcher to react to immediate situation and figure out every 
participant‟s perceptions and ideas about the phenomena to be examined.  
The interviews in this case study, four semi-structured interviews were conducted to 
the academic coordinators as well as “Maria‟s” colleague, and these contained five 
open questions in Spanish. Since these participants except from the teacher, speak 
English, the aim of the questions were to ask them, about the professional 
development of “María”. If they consider her an effective and compromised teacher, 
not only with the students but also with the institution, among others.  
 “María´s” colleagues state that she  is commitment with the group work of the 
school, and also she promotes, cares and encourages learners to learn the English 
language as well as caring for the development of her courses in terms of pedagogy 
and appropriate academic material for these.  
Descriptions 
According to Emerson, et al. (1995) citing Goffman (1989) point out that Description 
is a writing strategy for the researcher by making use of adjectives and adverbs to 
convey details, such as those that present color, shape, and size to create visual 
images. 
The researcher identified and gave a detail description of the different movements, 
postures, facial expressions and also to describe the context as well as the 
environment in which the participants attended the classes in order to have a better 
perspective of the students as well as the teacher. 
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Characterization  
Emerson, R. M., et al (1995) describe Characterization as the method used by a 
writer or ethnographer to fully characterize a human being and also showing the 
character's appearance, speeches, actions, gestures and facial expressions. 
The researcher collected data about the different performances of the students as 
well as the teacher during the class time, he organized details into a sketch in order 
to unify the descriptive details of movements, interactions among the teacher and 
the students, taking into consideration full characteristics of the way “María” and her 
students look like and of the setting or a single incident. 
 
Questionnaire: Wallace (1998) defines questionnaire as “a form on which there is a 
set of questions to be answered by a number of people so that information about 
those people which is of interest to the research can be discovered. Questionnaires 
are usually answered in writing, but may also be used in an interview” (p. 259). 
Students were asked to respond thirteen open questions from a questionnaire in 
order to identify the qualities as well as the characteristics of an effective English 
teacher, among others. 
 
Surveys: One survey created by the researcher was asked to students to respond, 
in which they have to select from one to five the aspects they considered an 
effective English teacher should have.  
 
At the end of the document there is evidence of the instruments mentioned above 
 
Data Analysis:    
After the data collection was completed, the transcriptions of the answers provided 
by the participants in the interview were codified, and they completed the 
questionnaire. Their Results were analyzed as well as the students‟ written 
descriptions of an effective ELT teacher. 
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When having the transcriptions of the observations that were done in class, they 
were classified into different codes. 
Regarding the interviews, they were read and analyzed. Codes were created and 
then, every similar answer was grouped with its corresponding code. After having 
the codes and the titles, the writing of the findings began. These are the titles as a 
result from the analysis. 
 
Subject matter knowledge: (“Maria” tries to create an English language 
atmosphere, Teacher provides input in the target language,) 
  
Pedagogical knowledge: (the teacher‟s attitude towards her students, the materials 
“María” uses in class and their functions, interaction patterns in class, “Maria‟s” 
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FINDINGS AND DISCUSSION 
 
1. “Maria” tries to create an English language atmosphere 
 
The evidence shows that “María” tries to use the language not only as instructional 
tool, but also as a communicative tool with the students. 
 
Instructional tool: She uses English to communicate, to give instructions, to explain 
topics.  
Communicative tool: When the teacher gets students to interact through speaking 
and reading comprehension tasks. 
 
In the following findings, which came from evidence taken from interviews and 
surveys, it is noticed how the teacher implements different channels to communicate 
and how students use them during activities that she proposes for them to interact.  
 
From my observations, I witnessed the fact that the learners are not only exposed to 
the input in L2 on the side of the teacher when she speaks but are also given 
specific tasks in which they have to use the language orally. The learners are also 
exposed to both readings and pieces of listening to be understood and discussed in 
small groups.  
Support for this finding can be found in the class observations, the learners‟ survey 
and the teacher interview. 
 
Evidence taken from class observation checklist, question 5, lines 8-13: 
Teacher applies the 4 skills in the classroom.  
Teacher always brings activities in which the 4 competences can be involved.  
Teacher brings different activities that involved (listening, reading, writing speaking) 
competences. 
 
Evidence taken from question # 7 in learners‟ survey: 
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La profesora las emplea todas, todas son muy necesarias, para el aprendizaje. 
 
Evidence taken from teacher interview # I, question 9, Lines 50-57 
ee...bueno yo pienso que he estado reforzando mucho con relación a la 
competencia del habla en la clase de inglés porque pienso que desarrollando esta 
habilidad es la mejor guía para poder aprender inglés con mayor facilidad sin dejar 
aparte lo que es la lectura, comprensión de lectura, que es demasiado importante 
para enriquecer el léxico, las suscripciones. E igualmente la escritura después de 
conocer cierto elementos básicos estructurales del Inglés...e se refuerza también la 
escritura en cuanto a las composiciones…e redacción...e igualmente la 
comprensión auditiva. 
 
In addition to this, “María” is always trying to involve learners in the speaking 
competence by creating interaction groups where they can apply this skill by doing 
role-plays and short conversations. As it is stated above there is a study by   
Zaremba (2006) who pointed out that speaking skills or communication skills were 
usually placed ahead of work experience, motivation, and academic credentials as 
criteria for new recruitment for employment. Students who study English as a foreign 
language (EFL) usually have limited opportunities to speak English outside the 
classroom, Zhang, (2009) and also limited exposure to English speakers or 
members of the international community. This might be one reason for teachers to 
provide more situations and activities for students to strengthen their speaking 
competences.  
 
2. Interaction patterns in class 
 
The most evident interaction patterns in María‟s classes were: students working in 
groups, teacher interacting with the group as a whole, role-plays, and teacher 
interacting with students when they worked in groups.  
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Students interacted orally in groups of two, three and four people. During these 
interactions, students supported each other in the solving of language exercises. 
They used both languages (Spanish and English) during these interactions. “María” 
usually asked questions to the whole group, especially when students had finished 
the group task. She also interacted with the whole group when showing them 
pictures to elicit language, present new grammar topics, etc. During role-play 
activities, students worked in pairs and triads, and they did so to practice the 
grammar items dealt with in class. Finally, María would interact with students while 
working in groups. During these interactions, she checked whether they understood 
what they were expected to do, encouraged them to do the different learning tasks, 
and gave them feedback.  
 
Support for this finding is described in the field diary, learners‟ survey, and the list for 
observation activities, as well as the observation check list.  
 
The evidence taken from the field diary, observation # 8, lines 236-237 
 
“Niños se van a hacer en grupos de 3 y van a escribir la forma de los verbos, 
pasado y presente perfecto” 
 
In the next field diary, observation # 6, lines 111-117, one can see María‟s 
implementation of pair work for students‟ communicating with each other: 
Teacher asks students to get in groups of professions according to the professions 
they would like to be, they stand up and start talking among them, asking questions 
in order to know what would they like to be 
 
Evidence taken from the learners‟ survey, percentage results in question # 2 
 
Half of the learners state that “Maria” their teacher “casi siempre Realiza  
actividades grupales en  clase” most of the times does group activities. 
 
Effective English Teacher 
 
Juan Pablo Patiño Loaiza   28 
 
According to what it was previously mentioned above, “María” makes emphasis on 
integrating skills in the classroom and she leads students to put into practice the 
activities she proposes, therefore it is evident that she uses different pedagogical 
strategies which their learners take advantage. As Shulman, & Richert, (1987) state, 
pedagogical knowledge involves the integration of several bodies of knowledge 
including learners and learning theory, instruction and assessment, and classroom 
management.  
 
Larsen-Freeman cited in Rao, (2002), argues that group activities to be effective in 
terms of communication are “carried out by students in small groups” because they 
“provide each student opportunities to interact with each other through practicing 
meaningful and authentic language”. Brumfit (1984) states that pair work and group 
work are the most effective techniques of classroom organization which combine 
aspects of communication learning and natural interaction. 
 
 
3. Teacher provides input in the target language 
 
When teaching her classes, “María” speaks English most of the time to teach her 
lessons. Nevertheless, sometimes she would code switch to Spanish.  
 
“María” uses English especially when she is explaining topics, giving instructions, 
praising, eliciting, interacting with students (see finding # 2: interaction patterns). 
When she uses Spanish, she does so to correct mistakes, explain complex grammar 
issues, manage behavioral issues, clarify doubts and meanings. 
 
Evidence for this finding can be observed in the learners‟ survey, the field diary, and 
in an interview with “María‟s” colleague. 
 
Evidence taken from learners‟ survey, question 10 
¿Con qué frecuencia su profesora habla inglés durante la clase? 
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Algunas veces, casi siempre. Habla poco en Español, (…) 
explica en Español lo que no se entiende. 
 
Evidence taken from field diary 3rd and 4th Obsv. Lines 23, 24, 45, 47 
Teacher uses the L2 in class and when referring to learners, when giving them 
orders or asking them to do something.  
In another part of the field diary, this information regarding the use of L1 can be 
found: 
 
Teacher clarifies the question and she asks a student in L1, “que quiere decir 
Benitez, no le entiendo”, he answers back saying that his question means in 
Spanish “Qué le gusta hacer? The teacher tells him that he is not paying attention to 
the exercise. 
 
Evidence taken from interview with “María‟s” partner, question # 1 
 
¿Qué actitudes ve usted en la profesora Martha Camargo a través de su área de 
Inglés? 
 
Yo los veo muy motivados  porque ella practica  inglés dentro del aula, ella les dicta 
su clase en inglés.   
 
As it is stated above, “María” our effective teacher is always looking for different 
strategies to engage learners by creating opportunities for them to practice English 
among them. According to Vélez-Rendón (2002) defines subject matter knowledge 
as what teachers know about what they teach.  
 
Buchmann (1984) argues that teachers‟ knowledge of foreign language makes it 
possible to use the target language in class. “María” is a fluent speaker of English, a 
fact which allows her to use spoken English in class as the author argues.  
 
Effective English Teacher 
 
Juan Pablo Patiño Loaiza   30 
 
An interesting aspect to highlight in this finding is that in the learners‟ survey, they 
mentioned that listening to their teacher speaking in English is motivating because it 
helps them develop listening skills. According to Moon (2000), “[t]he use of English 
in the classroom can increase the motivation of the students and they can also have 
a better understanding of the subject as well as enjoy it.” 
 
4. The teacher’s attitude towards her students 
 
In the classes she teaches, “María” shows a positive attitude when interacting with 
her students.  
 
During the observations I conducted, I noticed several behavior issues which led me 
to conclude that “María” instills positivity in her lessons. For example, she 
encourages students to learn by giving them advice, praising when they do 
something well and motivating them to do better when they do not succeed in class. 
There is evidence which indicates that this behavior is natural to “María”, as her 
colleagues are aware of.  
Support from this finding comes from learners‟ survey; interviews with colleagues 
the academic coordinator of the school, and my field diary. 
 
Evidence taken from learners‟ survey, question number 04  
¿Su profesora lo motiva a aprender Inglés? 
Motiva demasiado, alentadora, reconoce el esfuerzo, hace que la clase sea 
chévere, todas las veces, si las actividades son divertidas, no motiva, algunas veces 
motiva, las clases son pacificas y alentadoras, explica mucho, da muchas 
esperanzas, motiva a practicar Inglés. 
 
Evidence taken from interview with the academic coordinator, question 03   
¿Cómo cree usted que ha sido el desempeño de la profesora Martha Camargo en el 
área de Ingles? 
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Excelente, ella es muy comprometida, motiva a los muchachos, planea diferentes 
estrategias, trata de entrarles a los muchachos por un lado o por el otro, y…durante 
las clases yo noto a los muchachos como interesados, como que le van 
encontrando el gusto al área de inglés, entonces es excelente para los muchachos 
y para la institución. 
 
Evidence taken from field diary, obsv 7th, lines 160 to 162 
Teacher always encourages students to do it better, and she praises them by 
saying, “very good, very well.” 
 
Various characteristics of teachers are perceived as important for motivating 
students to learn. In Escalante's opinion, the required characteristics of a motivating 
teacher are obvious concern and caring for the students. According to Escalante 
cited by Meek (1989), "a teacher has to possess love and knowledge and then has 
to use this combined passion to be able to accomplish something" As stated by 
Vasquez (1988), "Student perceptions of whether the teacher cares for them have 
meaningful effects on their performance and behavior". Vasquez compiled several 
studies and sources that indicate the importance of caring in a teacher who 
motivates students to learn. He noted, "Students who perceived that, while teachers 
would not lower their standards for them, teachers were willing to reach out to them 
and provide needed assistance in practical ways, were the highest achievers".  
 
 
5. “María’s” personal and professional characteristics 
 
According to the information I collected in three data collection instruments, “María” 
displays positive characteristics which are well received by both teachers and 
colleagues.  
Among the personal characteristics, “María” is patient, calm, understanding, 
respectful, punctual, committed to her work, and others. At the professional level, 
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“María” is knowledgeable in her profession, punctual, responsible, demanding, 
disciplined, and is in constant search of new ways for teaching. 
 
Support for this finding can be found in the learners‟ survey, an interview with one of 
her colleagues and the general coordinator. 
 
Evidence taken from learners‟ survey, question # 14 
 
Tranquila, paciente, sabe enseñar, educada, motivada, comprensiva, explicita, 
interesada, sabe mucho Inglés, explica muy bien, respetuosa, conoce el tema, 
puntual, Amigable, responsable, eficaz, estricta, tiene buen nivel, dinámica, se 
preocupa por el aprendizaje, practica, divertida, disciplinada 
 
Evidence taken from the interview with one of “María‟s” colleague, lines 222-226 
 
A mí me parece que el desempeño de ella es muy bueno porque es una persona 
muy trabajadora y que estudia permanentemente, está constantemente 
implementando estrategias, trayendo recursos, diseñando talleres, y actividades 
nuevas, implementa actividades lúdicas dentro de la clases, entonces yo creo que 
ella tiene un desempeño excelente. 
 
In the next excerpts, taken from the interviews with the academic and general 
coordinator respectively, there is agreement with “María‟s” colleague: 
 
Excerpt one: 
Excelente, ella es muy comprometida, motiva a los muchachos, planea diferentes 
estrategias, trata de entrarles a los muchachos por un lado o por el otro, y…durante 
las clases yo noto a los muchachos como interesados, como que le van 
encontrando el gusto al área de inglés, entonces es excelente para los muchachos 
y para la institución. 
                                                          
4
 The information presented here is a summary of the answers different students provided in the survey.  
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pues el concepto como persona excelente también, es una persona muy correcta, 
puntual, dedicada con su trabajo, entrega las cosas a tiempo, se entrega en el aula 
de clases con los muchachos, se capacita, trata de inventarse diferentes estrategias 
para llegar a los muchachos, entonces es una excelente profesora y una excelente 
persona. Lo comentaba ahoritica eh la profesora tiene don de gente, es exigente,  
lista, pero también es comprensiva la afecta mucho eh la displicencia de los 
estudiantes  eh cuando no hay repuesta, se acerca a la coordinación a preguntar 
qué tipo de alternativas que tipo de estrategias se podrían utilizar  
  
 
By participating in a variety of professional activities within the school context, 
teachers stimulate both their own professional development and the development of 
the school and thus make a significant contribution to improving educational 
practice. In this sense attention is paid to teachers as members of a profession in 
which “teachers acquire new knowledge, skills and values, which will improve the 
service they provide to clients” Hoyle and John, (1995) and “take the responsibility 
for this acquiring of new knowledge and skills”. 
 
The focus of teacher learning is on professional activities in schools and on 
participation in a community of learners.  Sfard (1988); Ten Dam and Blom, (2006). 
This perspective on learning implies that teachers take responsibility for their own 
actions and acquire the necessary knowledge, skills and repertoire of activities to 
increase their participation in the school workplace environment. Yet another 
important factor is teachers‟ cooperation not only with the students, but also with the 
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6. The materials “María” uses in class and their functions  
 
In this finding, I am referring to those resources which “María” used in her classes. 
The data suggest that “María” uses audiovisual materials, authentic materials, and 
photocopied materials. 
 
“María” used audiovisual materials such as flashcards, power-point presentations, 
videos, audio recordings, and illustrated texts. The authentic materials she used in 
the classes I observed were readings taken from the Internet and audio recordings. 
The photocopied materials were taken from language learning course books and 
downloaded and printed from the Internet. Sometimes, she adapted these materials. 
The functions for the aforementioned items were: grammar activities; listening, 
speaking, and reading. 
 
Support for this finding can be found the observation checklist, field diary, and 
“María‟s” colleague‟s interview. 
 
Evidence taken from observation checklist, question # 20, lines 103-113 
 
- Teacher brings material according to the learners level of English 
- Teacher uses appropriate material according to their age and English level 
- Teacher uses flashcards and audiovisual aids according to learners‟ level and 
age.  
- Teacher uses authentic material taken from text books, internet sites, or adapted 
by her,  so that learners can be immersed in the target language. 
Evidence taken from field diary, observation # 5, lines 74-76 
 
Teacher shows same flashcards with drawings and she asks students if they prefer 
sandwich or cake, half prefer sandwich and the other half prefer cake, then teacher 
says that sandwich is more delicious than cake, she shows 2 pictures of 2 cards. 
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The following is an excerpt taken from another entry in the field diary, observation 8, 
lines 182-185. 
 
Teacher delivers some pieces of paper with some words, and then she asks 
students to check the words and underline those which they know, then she asks 
students” how many of these words do you know”? as those words are enumerated 
some learners respond  by saying the numbers of every word  they know  (5, 8, 6, 
11, 9)  
 
Evidence taken from the interview with the general disciplinary Coordinator, question 
number 2, lines 257-259 
 
Ella está constantemente implementando estrategias, trayendo recursos, diseñando 
talleres, y actividades nuevas, yo personalmente le colaboro con… fotocopias, el 
material que requiera y le he insistido mucho a al rector en la compra de mas 
grabadoras porque para ella la grabadora es fundamental y muchas veces solo 
tenemos dos grabadoras y hay que rotarlas entre los profesores, entonces se sabe 
que una es principalmente para ella. 
 
Lundahl (1998) states that authentic texts should be introduced in the classroom. 
“Authentic material” refers to e.g. books and articles where language and structure 
are not simplified in any way. According to The Oxford Dictionary of English, the 
term “authentic” has at least one meaning: “of undisputed source or origin and not a 
copy; genuine”. For teaching purposes this refers to English books, novels or articles 
that have been written by an English speaking author to a native audience or 
speaker. 
 
According to (Do¤du & Arslan, 1993; Özmen, 2005; Vural, 2004; Yal›n, 2003), they 
state that in order to make the best use of appropriate and effective materials which 
are in compliance with the relevant subject and education level should be selected 
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and the right method should accompany those materials. At the same time, these 
materials should be used at the right time and in the right setting.  
 
 
7. “María´s” professional development and commitment 
 
The following excerpts describe some characteristics of “María” and the 
performance in the school with her colleagues, students and her attitudes towards 
her constant professional development improvement in the English area, in an 
interview with “Maria´s” colleague, she states that she is always studying, attending 
seminars, in order to bring new ideas to teach her classes. 
 
Evidence taken from interview to the academic coordinator question # 1, lines 69-80 
 
La profesora Martha...con la compañera María Eugenia también de Inglés en esta 
jornada en la sede  de la mañana, la sede  1,  hace por hay  dos… tres años nos 
insistían mucho sobre la necesidad de… ampliar la carga de la intensidad horaria 
de Inglés que se tenían dos... tres horas y se logro desde hace dos tres años en 
primer lugar aumentar la intensidad horaria  y hay unos grupos que tienen cuatro 
horas de inglés y… yo sé que le falta un poco más pero al menos dimos un paso y 
un ajuste académico. 
  
Excerpts taken from the interview with her colleague, question # 3, lines 214-219.  
 
She underlines all the effort “Maria” has done in order to bring new ideas and 
strategies for her classes as well as for the institution. 
 
 
Ella está en constante capacitación, entonces ella siempre actualiza y hace aportes, 
ella acaba de hacer un curso para aumentar el nivel de inglés, y está aportando en 
cuanto a metodología, también es muy activa en el proyecto, casi siempre trae 
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ideas nuevas para aplicar, y tuvo la idea también de aplicar el proyecto de 
enseñarle ingles a los profesores de la primaria, capacitarlos y darles estrategias 
metodológicas que se desarrollo durante el primer semestre de este año.     
 
Excerpts taken from the interview with the general coordinator of the institution 
question # 1 lines 244-251. 
 
She highlights the interest “Maria” implies in her work and the effort she does to 
improve in her professional development.  
 
Bueno, Primero la profesora Martha Camargo es una persona que le gusta estudiar 
mucho, entonces ella ha estado capacitándose  en el Colombo, en la Universidad 
Tecnológica y eso y ha traído ideas para actualizar la forma de enseñar inglés acá 
en la institución, entonces ha trabajado con los profesores, con los compañeros de 
las otras sedes en el área de inglés y ha sido el pilar fundamental para organizar el 
proyecto de Bilingüismo acá en la institución inclusive ella con otros compañeros 
dan la capacitación a los profesores de primaria y a los que están más atrasados    
 
According to Darling Hammond (2000). Professional development is not training. 
Professionalism describes a process of continual, intellectual, experimental and 
attitudinal growth of teachers. In using the term development, the intent is to suggest 
that teachers continue to evolve in use, adaptation an application of their art and 
craft. In the educational discourse, “teacher/staff development, in service training 
and continuing teacher education” are used to describe training programs, learning 
activities, learning environments, school leadership, learning resources, parental 
involvement, and interaction of teaching process for teachers, which are focused on 
their career development.  
All those practices aimed to better the performance in the profession are part of 
what is called professional development.  According to Glatthorn (1995) 
“Professional development in a broad sense refers to the development of a person 
in his or her professional role.  More specifically, „teacher development is the 
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professional growth a teacher achieves as a result of gaining increased experience 
and examining his or her teaching systematically‟.”   
 
Regarding what stated previously by the academic, and general coordinators, as 
well as “María´s” colleague, they make emphasis on the effort that “María” does by 
being updated and constant researching on new ideas and the implementation of 
strategies to apply with the learners, and also her continuous professional 
development, by attending to different seminaries, courses; as Ganser (2000) 
“Professional development includes formal experiences (such as attending 
workshops and professional meetings, mentoring, etc.) and informal experiences 
(such as reading professional publications, watching television documentaries, 
related to an academic discipline, etc.)”. 
 
Maria´s intrinsic motivation relates to her eagerness of peer coaching sharing her 
experience and knowledge with her colleagues from different areas building new 
teaching and learning skills in order to apply them in the classroom with their pupils. 
 
Hoyle and John, (1995) argue that teachers stimulate both, their own professional 
development and the development of the school and thus make a significant 
contribution to improving educational practice by participating in a variety of 
professional activities within the school context, In this sense attention is paid to 
teachers as members of a profession in which “teachers acquire new knowledge, 
skills and values, which will improve the service they provide to clients” and “take the 
responsibility for this acquiring of new knowledge and skills”. 
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The Colombian government has started the National Bilingual Program (BCP). This 
has generated expectations and concerns among teachers, students and parents. By 
the end of 2019 the English levels in school and university are expected to be better 
than the ones we have today. 
 
Law 115, (1994) states the mandatory teaching of a foreign language in public 
elementary schools. Although this Law does not explicitly state that the foreign 
language is English, that is a common assumption and all public Colombian schools 
have adopted English. Unfortunately this still is a problem for Elementary school 
teachers because they have not had the preparation to teach English and it is a 
constant struggle for them to comply with the requirements of the Ministry of 
Education, therefore taking in consideration what is mentioned before, local efforts 
can be made to provide some training courses to local language teachers, as well as 
those primary teachers who need to teach English to students that belong to this 
level so that the procedures, techniques and attitudinal characteristics of “María” 
would be involved in the process described in this paper.   
 
The literature review posed in this document raised many questions that were the 
inspiration for this case study. Perhaps the most significant question arising from the 
literature review is: What are the characteristics of an effective English teacher? 
There are many teachers who are known to be “effective”.  
 
Those who want to become effective English teachers might take this thesis as a 
guide in order to take into consideration the characteristics of an effective English 
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It is important to begin to understand not only what effective instruction looks like in 
practice but also the training, experiences, and characteristics of effective instructors 
and the institutional and professional contexts that are most conducive to effective 
instruction for students taking English courses. 
 
This study suggests important implications for EFL teachers regarding the different 
findings that were shown previously, such as the use of the target language in the 
classroom which is very necessary in the field of teaching. Although, due to research 
made by the Ministerio de Educación Nacional that reveals that few public EFL 
teachers speak the language they teach. Many people might believe that in public 
institutions the target language is not used neither by teachers nor by learners, 
however the findings of this study show that “Maria” speaks English in the classroom 
stated by her students, who followed by her recommendations, instructions and 
methodologies try to use the target language. This experience, then, can be used as 
a starting point for those researchers who want to know more about teaching 
effectiveness and its implications, and keep on looking for those experiences that 
demonstrate the features of effective teachers. 
 
Future in-service language in English language teaching could research comparing 
the characteristics of an effective English teacher in a public high school, as their 
own ones, as new freshmen in the area of teaching, comparing their attitudes 
towards motivation, use of English and the implementation of communicative 
language teaching (CLT)  
 
From the data analysis, there are some implications that can be drawn and 
recommended for further research. Firstly, it may be interesting to focus on the 
differences and similarities of the comments given by colleagues and those by 
students, and then compare and contrast to discover something unique or significant 
about the different views held by teachers and students on the same issue. In this 
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study, Maria´s colleagues and students stated that she is confident with the 
institution, she is constantly updating herself, she cares for the acquisition of a 
second language of her students, as well as her professional development, in other 
words, she matches the profile of an effective EFL teacher in this public school. 
 
Further research might suggest a case study in which participants are, on one hand 
an effective EFL teacher in a primary public school context and on the other hand   
and EFL teacher from a secondary public school context to observe to what extent 
in terms of effectiveness the teacher from primary school can be as compared to the 
secondary school teacher.  
 
Another research implication could be held in a private secondary school scenario 
compared to the teacher from the secondary public high school, taking into 
consideration that both contexts are completely different in terms of materials, 
facilities, participants, then how effective could be an EFL teacher in a private school 
context?. What characteristics are present in a private school scenario compared to 
those in a public school scenario in terms of being effective? 
 
Finally, even though this research emphasis was mainly in the characteristics of 
effective teaching and , further research for future in service teachers in English 
language teaching could also  explore the relationship between teachers and 
students and the quality of that interaction, since my personal perception is that 
most of the learners from public schools in Pereira  are not provided with much 
guidance and advisory  to solve their problems, and the language course and their 
contents might eventually help them to get information and meaningful input for 
them to try to solve some of their difficulties.  
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Being immersed in an EFL classroom with more than twenty students in a 
secondary public school, as an English teacher, teaching class to a group of some 
heterogeneous young learners is not an easy task for the teacher since some 
students are from different socio economic back grounds, and they do not show too 
much interest on learning a foreign language. However the results from the findings 
show that they do notice the effort the teacher does to transmit knowledge trough 
out the target language. 
 
Learners highlight what our teacher “Maria” does for them during their classes, when 
explaining them, as well as motivating them about the learning and the importance 
of a foreign language. When learners were asked about the characteristics of their 
English teacher they defined her as a very committed teacher, who cares about the 
performance of their students in terms of learning.  
 
Being committed and devoted to the learners might be part of what I would consider 
“being effective” in qualitative terms. In other words commitment and affection can 
note be measures by numbers but are paramount importance when speaking of 
education. Education implies relationships, commitment, rapport, live, and passion 
for what we do and these are personal characteristics that our teacher “María” has 
and are not measurable in ciphers. 
 
Findings revealed that she is an effective teacher. Her colleagues stated that she is 
very dedicated to her work and she is always searching and innovating new 
techniques to teach students and to make her classes different every day, she 
always encourage learners to learn the language, and to participate as much as they 
can in the activities that she proposes.  “María” might be close to reach the level of 
effectiveness, her students support this by saying that she always brings new 
activities and she always proposes new things, they also state that she motivates 
them to be competent in the use of the four skills, reading, writing, listening, and 
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speaking. They are conscious about the importance of learning English as a foreign 
language nowadays, and the several opportunities that come with it. 
 
Therefore, it is to be said that “Maria” is well supported by the academic coordinator, 
they state that they do know her very well and they also admire her for the work she 
has been doing in the institution, and her desire to keep up updated by incorporating 
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La siguiente encuesta pretende recoger su opinión sobre el concepto del Inglés 
como lengua extranjera y el desempeño de su profesora en esta materia. 
Por favor, responda las siguientes preguntas que hacen que su profesora de inglés 
sea eficiente. 
 
1. ¿Por qué le gusta la materia de Inglés? 
________________________________________________________________
________________________________________________________________ 
2. ¿Su profesora lo motiva a aprender Inglés? 
________________________________________________________________
________________________________________________________________ 
3. ¿Cuáles son los beneficios de aprender Inglés como segunda Lengua para 
su futuro, si continua estudiando? 
________________________________________________________________
________________________________________________________________ 
4. ¿A usted le gusta escuchar música y ver películas  en Inglés? ¿Por qué? 
________________________________________________________________
________________________________________________________________ 
5. ¿Cuáles son las actividades que su profesora desarrolla en la clase? Cuál de 
estas le gusta más? 
________________________________________________________________
________________________________________________________________ 
6. ¿Cree usted que el material didáctico, (libro guías, fotocopias, grabadora, 
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7. ¿Cuál de estas habilidades Leer, Escribir, Escuchar, Hablar de la lengua 
Inglesa le gusta más? ¿Por qué? 
________________________________________________________________
________________________________________________________________ 
8. ¿Con que frecuencia su profesora habla Inglés durante la clase? 
________________________________________________________________
________________________________________________________________ 
9. ¿Le gusta el trabajo en grupo para desarrollar una guía, Porqué? 
________________________________________________________________
________________________________________________________________ 
10. ¿Cuál de estas habilidades Leer, Escribir, Escuchar se le dificultad en el 
aprendizaje de la lengua Inglesa? 
________________________________________________________________
________________________________________________________________ 
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Appendix 2 
Learners´ survey (2) 
 
El siguiente cuestionario pretende recoger su opinión sobre las cualidades de un 
profesor eficaz de Inglés.  
Por favor, indique el grado de importancia de los siguientes factores que hacen que 
un profesor de Inglés sea eficiente. 
 (En una escala de 1-4,  1 = Nunca, 2 = Algunas Veces, 3 = Casi siempre, 4 = 
Siempre)  
Fecha:__________ 
Nombre completo:______________________________________Edad:________ Grado:______ 
 
 
1. Asigna tareas dentro y fuera del aula. 
2. Realiza  actividades grupales en  clase. 
3. Esta al día (por ejemplo, el uso de Internet y las tecnologías recientes de la enseñanza). 
4. Enseña el inglés de acuerdo al  nivel  de los estudiantes.  
5. Mantiene la atmosfera del aula y buen uso de la autoridad, si es necesario. 
7. Motiva a  los estudiantes al  aprendizaje del inglés como segunda lengua. 
8. Ofrece oportunidades de utilizar el inglés a través   de tareas y  actividades significativas. 
9. Proporciona actividades que despiertan el interés del estudiante en el aprendizaje del inglés. 
10. Es útil a los estudiantes dentro y fuera del aula. 
11. Uso frecuente del inglés en clase. 
12. Explica  a los estudiantes en clase cuando no entienden algo 
13. Escucha las opiniones de los estudiantes y dejar que ellos se expresen. 
14. Ayuda a los estudiantes a desarrollar confianza en sí mismos para aprender bien el Inglés. 
15. Es amigable para los estudiantes. 
16. Tiene un buen sentido del humor. 
17. Discrimina entre los estudiantes y los tratan con justicia. 
18. Motiva a los estudiantes, despertar interés en ellos para aprender Inglés. 
19. Muestra  interés en los estudiantes (por recordar los nombres de los estudiantes) y en su 
aprendizaje. 
20.  Es  limpio y ordenado en apariencia. 
21.  Presta atención a las necesidades personales de los estudiantes. 
22.  Es Cortés y respetar la personalidad de los estudiantes. 
 
  1               2                3                4 
  1               2                3                4 
  1               2                3                4 
  1               2                3                4 
  1               2                3                4 
  1               2                3                4 
  1               2                3                4 
  1               2                3                4 
  1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
 
1               2                3                4 
1               2                3                4 
1               2                3                4 
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Tomado de: www.ccsenet.org/elt y adaptado por: Juan Pablo Patiño L 
  
23.  Es disciplinado. 
25.  Es puntual. 
26.  Es  flexible. 
27.  Pierde los estribos y se enoja 
28.  Hace cumplir las reglas y reglamentos administrativos. 
 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
1               2                3                4 
 
Effective English Teacher 
 
Juan Pablo Patiño Loaiza   55 
 
Appendix 3 
List for observation activities 
 
Teacher`s Name:-Martha Camargo    Observer: Juan Pablo Patiño Loaiza 
Grade:_________     Institution: Institution Educativa    
                               Carlota Sanchez 
Date:______________________ 




  Not  
Evident 
N/A 
Activities are appropriate, 
relevant, and cognitively 
challenging.  
 
    
The teacher uses visuals, 
concrete objects, hands-on 
experiences, and context to 
present and practice new 
vocabulary.  
 
    
Activities are aligned with unit 
and lesson objectives.  
 
    
The teacher provides multiple, 
varied opportunities for students  
to hear new words/expressions 
used in highly visualized contexts 
that make meaning transparent.  
 
    
There are pair, group and whole 
class activities that promote 
meaningful interaction in the 
target language. 
 
Culture is integrated with learning 
the target language.  
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Entrevistas  para la profesora Martha Camargo y a sus compañeros. 
 
 
Entrevista a la profesora de Inglés  
Martha Camargo  
ENTREVISTA I 
 
Juan Pablo: Septiembre ocho de 2010, siete y cuarenta de la mañana, me 
encuentro realizando una entrevista a la profesora Martha Camargo en la institución 
Educativa Carlota Sánchez. 
 
Juan Pablo: Profesora Martha muy buenos días.. 
Profesora Martha Camargo: buenos días Juan pablo 
Juan Pablo: ¿cuál es su nombre completo?                                                                                
Profesora Martha Camargo: mi nombre completo es Martha Camargo pachón                     
Juan Pablo: ¿qué edad tiene usted profesora?                                                                       
Profesora Martha Camargo: tengo cincuenta y dos años                                                                 
Juan Pablo: ¿Que materia es la que dicta usted?        
Profesora Martha Camargo: Ingles                       
Juan Pablo: profesora le voy hacer una serie de preguntas 
 
JP: ¿Por cuánto tiempo ha estado en el Magisterio usted? 
Profesora Martha Camargo:  Bueno…. en este momento llevo trabajando 21 años 
trabajando en el magisterio..como docente en el área de ingles 
JP: ¿Por qué eligió el área de Inglés? 
Profesora Martha Camargo:  Bueno….yo elegí el área de ingles desde que pensé 
formarme como profesional porquee…me gustaba desde que estaba estudiando en 
el colegio y además veía que el ingles es la lengua universal….e y e…..es la 
herramienta para las comunicaciones a nivel mundial 
JP: ¿En qué niveles de Básica Secundaria Media Vocacional ha  enseñado 
Inglés? 
Profesora Martha Camargo: Bueno…yo he enseñado ingles e..en todos los 
niveles..hemm…de sexto a once, pero en los últimos años he estado concentrada 
enseñando noveno, diez y grado once. 
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JP: Cuando hizo su pregrado, se dio cuenta sobre sus habilidades para la 
enseñanza de Inglés como lengua extranjera? 
Profesora Martha Camargo:  hee….si pienso que en el momento de haber elegido 
mi…mi carrera como profesora en lengua extranjera sentía que tenia la habilidad 
para poderla aprender y poderla enseñar..he.. pienso que la motivación me la 
dio…me la dieron mis profesores en el bachillerato. 
JP: hee..bien..¿Cuál es el mayor obstáculo en la enseñanza del Inglés como 
lengua extranjera? 
Profesora Martha Camargo:  Bueno.. en este momento el mayor obstáculo en la 
enseñanza del ingles como lengua extranjera..he..es de pronto en las instituciones 
educativas, la educación masiva…e..hmm alrededor de cuarenta estudiantes por 
aula..y en la falta de…de materiales y un poco..hmm la concientización de los 
estudiantes de la necesidad en este siglo 21 de aprender ingles.. para su futuro. 
JP: ¿En qué depende el interés de los estudiantes para el aprendizaje de 
Inglés como idioma extranjero? 
Profesora Martha Camargo: Bueno... el interés de los estudiantes para el 
aprendizaje de Inglés como idioma extranjero depende de varias cosas, entre esas 
esta, la motivación que tenga el  estudiante por aprenderlo, e. las herramientas que 
él tenga para aprenderlo y  el… entusiasmo, y el interés que siente para practicarlo 
para buscar la oportunidad de  practicarlo.      
   
JP: Cómo  motiva a sus estudiantes a alcanzar sus objetivos? 
Profesora Martha Camargo:  Bueno motivo a mis estudiantes para alcanzar los 
objetivos de aprender ingles, reforzándoles…las habilidades que tienen, 
encaminándolos, dándoles orientación con relación donde pueden ellos y como 
pueden ellos reforzar su idioma ingles, el aprendizaje de su idioma ingles y 
motivándolos siempre. 
JP: ¿Tiene  buen material didáctico,  (texto guía, reproductor de CD, 
computador, video proyector) para que sus clases pueden ser más 
dinámicas? 
Profesora Martha Camargo:  Bueno nuestra institución por el tipo de estrato  que 
maneja  que cubre, e..no se maneja texto guía, se maneja material fotocopiado de 
acuerdo a planeación que se realiza, e…se tiene reproductor de cd, tenemos 
también e…video proyector y en ocasiones se emplea de acuerdo a la planeación, 
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no siempre está dispuesto, pues para las clases de ingles en el momento que uno 
lo necesita…en el área, no es del área, es la institución y cuando se puede pues se 
programa con estas herramientas para que así sea más didáctica el…mas didáctico 
el desarrollo del tema. 
JP: ¿Cuál de estas competencias lingüísticas lectura, escritura, comprensión 
auditiva, y la competencia del habla  maneja mejor en sus clases ¿Por qué? 
Profesora Martha Camargo:  ee…bueno yo pienso quee estadoo reforzando 
mucho con relación a la competencia del habla en la clase de ingles porque pienso 
que desarrollando esta habilidad es la mejor guía para poder aprender ingles con 
mayor facilidad sin dejar aparte lo que es la..la lectura..comprensión de lectura, que 
es demasiado importante para enriquecer el léxico, las suscripciones..e. 
igualmente...e.. la escritura..dee.. después de conocer cierto elementos básicos 
estructurales del Inglés...e se refuerza también la escritura en cuanto a las 
composiciones…e redacción...e igualmente la comprensión auditiva en alguno 
ejercicios.  
JP: ¿Cuál de estas competencias lingüísticas como lectura, escritura, 
comprensión auditiva, competencias del habla les gusta más a sus 
estudiantes  y por qué? 
Profesora Martha Camargo: Bueno...pienso que a mis estudiantes les gusta 
mucho la comprensión auditiva porque es la forma en que ellos se auto evalúan en 
la comprensión del idioma extranjero igualmente en el aula toman el riesgo en 
muchas ocasiones de participar en las actividades...e...orales que se hace en la 
clase. 
JP: profesora Martha muchas gracias por su tiempo 
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Entrevista al Coordinador Académico 




Juan Pablo: Septiembre 9 de 2010,  me encuentro en la institución Educativa 
Carlota Sánchez, voy hacer una entrevista al coordinador académico de la 
institución muy buenos días,  
Miguel Ángel Trejos Arias: Buenos días 
Juan Pablo: me recuerda su nombre?  
Miguel Ángel: Miguel Ángel Trejos Arias  
 
 
JP: Miguel Ángel, le voy hacer una serie de preguntas referentes a la  profesora 
Martha Camargo, entonces la primera pregunta seria, ¿Con cuáles  iniciativas la 
profesora Martha Camargo ha contribuido a realizar los proyectos en la 
institución? 
Miguel Ángel: La profesora Martha...con la compañera María Eugenia también de 
Inglés en esta jornada en la sede  de la mañana, la sede  1,  hace por hay  dos… 
tres años nos insistían mucho sobre la necesidad de… ampliar la carga de la 
intensidad horaria de Inglés que se tenían dos... tres horas y se logro desde hace 
dos tres años en primer lugar aumentar la intensidad horaria  y hay unos grupos 
que tienen cuatro horas de inglés y… yo se que le falta un poco más pero almenos 
dimos un paso y un ajuste académico y a a  a la  parte de esa solicitud de esa 
intensidad horaria empezar a trabajar Bilingüismo un proyecto ya interior al interior 
del colegio (eh) de esta sede para intensificar los procesos en el trabajo del Inglés 
se que este momento están trabajando ellas (eh)  con… primaria asesorando a los 
profesores de primaria para el trabajo del Inglés  porque  les preocupa (eh)  la 
dificultad que tienen en este momento con el Inglés y han estado acompañando en 
modo legibles a las compañeras de Inglés. 
JP: ¿Que apoyo recibe la profesora Martha Camargo por parte de la 
Institución para que su labor como docente de Ingles sea más efectiva?  
Miguel Ángel Trejos Suarez: La institución ha intentado porque no vamos a 
desconocer que la profesora las profesoras en especial la profesora Martha 
Camargo ha solicitado desde apoyo logístico en cuanto a grabadoras, material, cds  
pero la institución como tal a veces no tiene la capacidad económica para poder 
atender toda la serie de requerimientos pero en la parte digamos así técnica se le 
dotó una grabadora específicamente para el área  dentro de lo que nosotros 
teníamos y en cuanto a la solicitud de pedidos e e de Software o de materiales ha 
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intentado la Institución no vamos a decir que se le ha profundizado pero si ha 
intentado la Institución de ofrecerlee algún tipo, algún tipo de texto o apoyo como 
ella lo ha solicitado, sobre todo para los grados superiores donde ella ha estado 
trabajando en estos días. 
JP: (um um)  me voy a devolver (a a)  retomar la pregunta uno  la cual quiero 
preguntar (eh) ¿Qué paso con el proyecto que venían desarrollando con los 
profesores de primaria, porque se detuvo?  
Miguel Ángel Trejos Suarez: Yo no… ósea no tengo pleno conocimiento de la 
razón creo especular en este momento el colegio tiene tres cuatro frentes de trabajo 
y… los horarios que generalmente se aprovechan era  cuando lo profesores de 
primaria estaban libres que eran en el horario de doce a una y ahoritica el colegio 
esta aa involucrado en un proyecto de efectos de  calidad que es un revolcón 
Institucional  (ujum carraspera) también esta trabajando un nuevo sistema de notas 
desde la parte virtual entonces las capacitaciones para los docentes se tienen que 
estar haciendo simplemente cuando estén todos los docentes reunidos  yyy con el 
SENA también estamos en este momento en capacitación osea fueron tres frentes 
que institucionalmente absorbieron (aa) cualquier otro tipo de trabajo pero considero  
que algún dia se tiene que tomar el riesgo retomar porque eso es una política 
interna quee hay que preparar el tiempo ósea  (umm) hay que darle de nuevo 
recuperr reencauchaar de nuevo retomar el tiempo que hemos tomado porquee los 
profesores sobre todo en primaria han estado  muy agradecidos con el trabajo. Han 
estado, han reconocido el aporte de la compañera y consideran que no se puede 
perder no se puede perder entonces creemos que ahoritica que estamos en este 
mare maremagno nos vamos a dar un airecito y vamos a planificar porque también 
hay que atender este  tercer  trabajo que es de nosotros.   
JP: eh tercera pregunta. ¿Cómo cree usted que ha sido el desempeño de la 
profesora Martha Camargo en el área de Inglés? 
Miguel Ángel Trejos Suarez: (ujum carraspera) (ujum carraspera) su desempeño 
ha sido bueno pero  cada compañera  en el caso de las dos que tengo referencia y 
así por terminales como las de la     eh tiene sus estilos me parece que la 
compañera Martha eh tiene dominio el grupo, tiene dominio al tema por eso se le 
asignan ciertas responsabilidades en grados superiores  también es directora de 
grupo entonces todo ese se eh reúne y el desempeño de ella ha sido muy bueno eh 
considero que de pronto (umm) en su momento eh ella se queja a veces de las 
muje...de la  disposición e interés de los estudiantes y a veces hemos intentado ella 
intenta que la clase sea muy lúdica muy diferente eh le decimos a veces crear algún 
tipo de club de Inglés aprovechar las tecnologías entonces ella ha dado pasos en 
ese aspecto eh ella intenta y ella lo ha hecho pero siempre a veces que el 
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estudiante quiere como algo muy diferente o a veces no quiere nada eso la 
desmotiva, pero su trabajo, la intensión lo que hemos visto las acciones que ella ha 
mostrado han sido muy buenas. 
JP: Cuarta pregunta: ¿Qué concepto le merece como persona la profesora 
Martha Camargo y si tiene algo en especial que resaltar?  
Miguel Ángel Trejos Arias: Lo comentaba ahoritica eh la profesora tiene don de 
gente, es exigente,  lista,   pero también es comprensiva la afecta mucho eh la 
displicencia de los estudiantes  eh cuando no hay repuesta (umm) se acerca a la 
coordinación a preguntar qué tipo de alternativas que tipo de estrategias se podrían 
utilizar (eh) lleva materiales, (eh) intenta hacer nuevos propuestas con  los 
estudiantes y como persona (aa) está presta a las recomendaciones, escucha, 
constantemente quiere que los tengan en cuenta  los requerimientos logísticos que 
pide para el área y (y) sobre todo también el acercamiento… con los estudiantes 
para mirar haber que otros canales se crean y lograr mejorar el rendimiento no solo 
académico sino personal..ya que ella durante todos estos años  ha sido directora de 
grupo..es directora en este momento  de un once, trata de organizar las actividades, 
desde el área trata de venderle a los estudiantes estas nuevas propuestas y está en 
constante dialogo con nosotros. 
JP: Quinta y última pregunta ¿cree usted que su vocación como maestra se 
refleja en su trabajo, si___ no__ ¿por qué? 
Claro y lo he expuesto a lo largo de esta charla, hay interés en ella, hay disposición, 
como en todo hay momentos en que se quisiera tirar la toalla porque las reacciones, 
no solamente en los estudiantes sino de uno mismo porque a veces uno quisiera 
llevar un plan, pero no siempre lo que uno planea es lo que se realiza, uno a veces 
de pronto y la veo en ella, a veces se desgasta porque es un tipo de respuesta yy 
de pronto convendría tomarla un poco más libre, más suave, toda la vocación, el 
trabajo que ella ha mostrado, todo a lo largo de estos años, las capacitaciones, 
porque sé que ha hecho capacitaciones implican e indican que a la profesora 
Martha esto le gusta, le duele por lo mismo que le estoy diciendo, cuando no hay el 
tipo de respuesta, cuando ella se ve de pronto desarmada, pero..claro ha habido 
respuesta en su trabajo en su puntualidad, en las ideas de pronto de sacar 
adelante, en las inquietudes que a veces manifiesta de como acercarnos a trabajar 
con los estudiantes, porque a veces ellos no muestran interés, para la profesora, 
ojala ella con ese impulso que aproveche ahora con lo de las tecnologías  que 
estamos haciendo también con lo del SENA, que el SENA también está ofreciendo 
virtualmente un tipo de capacitación, que metamos a los estudiantes en eso, y que 
como persona..pa´delante, yo entiendo que a veces uno se desgasta y que cree 
que todo ese empeño y esa labor como que no pareciera tener resultados, pero se 
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nota, se nota que hay la intención, el trabajo y las metas de sacar adelante todo 
eso. 
JP: Por parte de la coordinación académica (carraspera)   qué posibilidades hay 
que se le maneje, se le dé un reconocimiento un poquito más de reconocimiento a 
la área de inglés para que haya una mejor asistencia y una mejor recepción por 
parte de los estudiantes hacia la materia. 
Miguel Angel: Yo considero..y en este ejercicio y en esta charla que uno recuerda 
algunas cosas, yo considero que..en primer lugar..hay que…..debemos acercarnos 
más a los estudiantes, conocer también los intereses, las fortalezas que ellos 
tienen, porque ellos se desenvuelven en ese aspecto, también a través de lo que 
conozcamos, saber donde hay debilidades, pienso que la tecnología que hay que 
aprovechar, pienso que..debemos empezar a crear clubes literarios, clubes de 
dialogo..no sé cómo se podrá llamar eso, crear algún tipo de reto a los 
estudiantes…hmmm….las canciones a ellos les llama mucho la 
atención…hmmm….crear algún tipo de pequeños dramatizados, cosas así que de 
pronto sean muy interactivas, y lo otro es que sabemos porque dentro de la 
modernización que el colegio tiene con…la integración con el SENA, el requisito 
principal también es el manejo del ingles, ósea virtualmente a los estudiantes hay 
que irlos ya involucrando también en ese aspecto, darles motivación para eso, he 
recursos también, porque hay quee…empezar a crear recursos….buscar recursos 
para ese aspecto y lo del SENA que nos está pidiendo que por cualquier lado, el 
estudiante  también tiene que estar metiendo su postgrado de….en capacitarse, 
intensificarse hablando ingles, entonces el colegio, creo que necesitamos perderle 
también el miedo a lo del ingles, acercarnos más…y aunque digamos.. “mi name 
es” no importa es empezar aa.. romper esquemas que a veces nos da temor 
y..entrar a los salones..y si se busca una cuestión de Bilingüismo esto tiene que 
permear no solamente el área de ingles sino empezar también hacer ejercicios con 
todos los docentes, porque también para los docentes nos exigen..e..esta parte del 
ingles..intensificar y hacer algo como bien…profundo pero también distensionado 
en el sentido de lo lúdico , creativo, con propuestas bien llamativas y 
participativas..yo creo que también hay que tener en cuenta los conceptos que traen 
los estudiantes, las ideas que traen muchos profesores también que no son del 
área, pero que también desde el ingles podían decirnos..bueno desde tal lado 
empecemos a crear un ambiente, un clima, una sutura y creo que también el punto 
de partida es empezar a…desde primaria, desde preescolar, es darle candela a 
eso..ósea no perderle el norte porque desde ahí se afiancian mucho los procesos 
que usted me comentaba de las cuatro habilidades que se necesitan es empezarlas 
a desarrollar desde muy niños y con los profesores claro empezar a motivar a 
incentivar en el ejercicio de que esto no es solamente una necesidad sino que 
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conviene, porque estamos en un mundo globalizado y conocer otro idioma es 
conocer otra cultura, creo que en este colegio se necesita romper el paradigma 
de..de pronto de cerrarse y abrirse más, arriesgarse más, innovar, atreverse, y en el 
caso de las profesoras, y de la compañera Martha Camargo, aprovechar de pronto 
mas cercanías, para escucharle todo lo de las capacitaciones, todo lo que ella tiene 
en mente y mirar como también se puede empezar a ejecutar acá en el mismo 
colegio. 
JP: Miguel Ángel muchas gracias por su tiempo, muy amable         
Miguel Ángel: a usted también muchas gracias por todo…y por aquí  estamos 
pendientes.  
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Entrevista a la profesora de Inglés  
María Eugenia Ramírez 
ENTREVISTA III 
 
Juan Pablo: Jueves 9 de septiembre 7:45 de la mañana,  me encuentro en la 
institución Educativa Carlota Sánchez voy a realizar una entrevista con la profesora 
María Eugenia Ramírez, profesora María Eugenia le voy hacer una serie de 
preguntas referentes a la profesora Martha Camargo. 
 
JP: la primera seria… ¿Qué actitudes ve usted en los estudiantes de la 
profesora Martha Camargo en relación con el deseo de aprender Inglés? 
Profesora María Eugenia Ramírez: yo los veo muy motivados  porque ella practica  
ingles dentro del aula, ella les dicta su clase en ingles y los hace 
participadoramente, entonces por ejemplo los de decimo que recibí este año, 
practican ingles hay un grupito muy bueno que practica ingles entre ellos están muy 
muy motivados. 
 
JP: ya…¿Qué aportes considera usted que le ha brindado a la institución la 
profesora Martha Camargo a través de su área de Ingles?  
Profesora María Eugenia: Ella está en constante capacitación, entonces ella 
siempre actualiza y hace aportes, ella acaba de hacer un curso para aumentar el 
nivel de ingles, y está aportando en cuanto a metodología, también es muy activa 
en el proyecto, casi siempre trae ideas nuevas para aplicar, y tuvo la idea también 
de aplicar el proyecto de enseñarle ingles a los estudiant…a los  profesores de la 
primaria, capacitarlos y darles estrategias metodológicas que se desarrollo durante 
el primer semestre de este año.   
JP: ¿Cómo cree usted que ha sido el desempeño de la profesora Martha 
Camargo en el área de Ingles?  
Profesora María Eugenia: A mí me parece que el desempeño de ella es muy 
bueno porque es una persona muy trabajadora y que estudia permanentemente, 
está constantemente implementando estrategias, trayendo recursos, diseñando 
talleres, y actividades nuevas, implementa.. actividades lúdicas dentro de la clases, 
entonces yo creo que ella tiene un desempeño excelente. 
JP: ¿Qué concepto le merece como persona la profesora Martha Camargo? 
¿Algo en especial que resaltar? 
Effective English Teacher 
 
Juan Pablo Patiño Loaiza   67 
 
Profesora María Eugenia: ella es una persona muy amable, muy querida,  en 
especial yo resaltaría la honestidad  en el trabajo, la capacidad de trabajo  que ella 
tiene, ella se dedica… le dedica muchísimo  tiempo a la preparación de las clases, a 
la calificación, a la elaboración de todos los trabajos que nos dejan en la institución 
y por eso tiene un excelente desempeño. 
JP: ¿Cree usted que su  vocación como maestra se refleja en su trabajo?  Si 
____No____  ¿por qué?  
Profesora María Eugenia : Yo pienso que la vocación si se refleja en ella porque 
está constantemente preocupada de que los estudiantes aprendan, siempre esta 
como en la búsqueda de mejorar en lo personal, de mejorar en el área de ingles y 
de buscar estrategias para que los estudiantes se motiven y aprendan cada vez 
más. 
JP: muchas gracias profesora María Eugenia  
María Eugenia: con mucho gusto Juan Pablo 
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Entrevista a la coordinadora general y disciplinaria. 
 Blanca Nubia Hernández 
ENTREVISTA IV 
 
Juan Pablo: Jueves 9 de septiembre 8 de la mañana,  me encuentro en la 
institución  
Educativa Carlota Sánchez le voy hacer una entrevista a la coordinadora general y 
disciplinaria de la institución, 
Buenos días...e... me recuerda su nombre completo por favor. 
Bueno… buenos días, mi nombre es Blanca Nubia Hernández Duque, soy la 
coordinadora de la jornada de la mañana de la sede 1 
JP: Okey..ee Profesora le voy hacer una serie de preguntas referentes a la 
profesora Martha Camargo. 
 
 
JP: la pregunta numero uno seria ¿con cuales iniciativas la profesora Martha 
Camargo ha contribuido a realizar los proyectos en la institución? 
Blanca Nubia Hernández: Bueno, Primero la profesora Martha Camargo es una 
persona que le gusta estudiar mucho, entonces….e..ella ha estado capacitándose  
en el Colombo, en la Universidad Tecnológica y eso y ha traído ideas para 
actualizar la forma de enseñar ingles acá en la institución, entonces ha trabajado 
con los profesores, con los compañeros de las otras sedes en el área de ingles y ha 
sido el pilar fundamental para organizar el proyecto de Bilingüismo acá en la 
institución inclusive ella con otros compañeros dan la capacitación a los profesores 
de primaria y a los que están más atrasados  
JP: e..la segunda pregunta ¿Qué apoyo recibe la profesora Martha Camargo 
por parte de la institución para que su labor como docente de ingles sea más 
efectiva?  
Blanca Nubia Hernández: pues a ella le estamos tratando de colaborar y yo 
personalmente le colaboro con el tiempo, lo que ella necesite, las salidas, 
e..fotocopias, el material que requiera y le he insistido mucho a al rector en la 
compra de mas grabadoras porque para ella la grabadora es fundamental y muchas 
veces solo tenemos dos grabadoras y hay que rotarlas entre los profesores, 
entonces se sabe que una es principalmente para ella. 
JP: Bien..Tercera pregunta ¿Cómo cree usted que ha sido el desempeño de la 
profesora Martha Camargo en el área de Ingles?  
Blanca Nubia Hernández: Excelente, ella es muy comprometida, motiva a los 
muchachos, planea diferentes estrategias, trata de entrarle a los muchachos por un 
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lado o por el otro, y…durante las clases yo noto a los muchachos como interesados, 
como que le van encontrando el gusto al área de ingles, entonces es excelente para 
los muchachos y para la institución. 
JP: Cuarta pregunta ¿Qué concepto le merece como persona la profesora 
Martha Camargo? ¿Algo en especial que resaltar? 
Blanca Nubia Hernández: pues el concepto como persona excelente también, es 
una persona muy correcta, puntual, dedicada con su trabajo, entrega las cosas a 
tiempo, se entrega en el aula de clases con los muchachos, se capacita, trata 
de…de inventarse diferentes estrategias para llegar a los muchachos, entonces es 
una excelente profesora y una excelente persona.   
JP: quinta y última pregunta ¿Cree usted que su  vocación como maestra se 
refleja en su trabajo? Si ____No____  ¿por qué? 
Blanca Nubia Hernández: Si porque ella todo el tiempo está en función de su 
trabajo, todo lo que ella está haciendo, esta por ejemplo investigando en internet, 
está estudiando, mirando que capacitaciones hay en los diferentes institutos, 
modernizándose, mirando que otras herramientas de trabajo hay, y si ella tiene 
vocación de maestra y para… principalmente para el ingles. 
JP: ee..bueno le voy hacer una última ya..muy similar..¿Cuál cree usted que 
sean las explicaciones para..por la falta de interés o motivación por parte de 
los estudiantes hacia la materia de ingles?  
Blanca Nubia Hernández: Pues es que a mi me parece que la desmotivación es 
hacia todas las materias, no solo es para ingles, una total apatía para todas las 
materias, es como si el estudio no les interesara o no le dieran importancia 
necesaria es como una etapa dee…aletargamiento que están pasando, como si 
estuvieran dormidos o como si no visionaran para que les sirve el estudio y no 
sucede solo con la materia de ingles es con todas las aéreas. 
JP: Bueno profesora muchas gracias por su tiempo 
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Appendix 7 
Observations and Field diary from the teacher Martha Camargo Pachón, made in 
the Public Institution Carlota Sanchez in Pereira Risaralda Colombia. 
 
1ST OBSERVATION 
August 18th Wednesday 2010 
Grade: 9B 
Time 8:25 – 9:35 am (1st hour) 
Time: 9: 40 – 10:30 am (2nd hour) 
 
Teacher opens the class reminding SS about the last class and an exercise that 
they were doing and today they´re going to work with some photocopies in which 
they have to look at some pictures and find the appropriate title, as well as finding 
verbs and adjectives. 
Teacher always refers to class in L2, and sometimes she uses the L1 
The layout of the classroom is being set up in small groups of 3, 4, 2 people and the 
teacher passes by every group by checking production, meaning and clarifying 
doubts. 
Teacher delivers photocopied material for SS to work on it. 
Teacher goes group by group checking Learners production, and giving feedback  
2nd OBSERVATION 
Grade: 8c  
Time 10:45 – 11:30 am 
The layout of the classroom is different, chair are in lines. 
Teacher opens class by telling is the results of an activity previously done in class. 
Teacher gives out some cutting papers with some words in which LS must listen and 
select what they hear according to the pronunciation  
Teacher always speaks/ refers to ss in L2 
After the teacher allows LS to listen she asks them to read aloud 2 words in order 
they can pronounce better.  
Ls are asked to paste the vocabulary list in the notebook. 
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3RD OBSERVATION 
August 23rd Monday 2010 
11th Graders  
Time: 7am  
 
Teacher opens the class by telling SS about a previously homework in which they 
had to look for a biography of someone famous and make questions about it, then. 
They would have to an oral presentation of their topic.  
The layout of the classroom it is similar to previous classes, SS are set to be to be in 
groups and the teacher goes by checking meaning and given feedback. 
Teacher always uses the L2 to talk to students and she also tries, and makes her 
best efforts so that they try to speak in L2.  
Talking to the teacher, she mentions that students from 11th grade do not kwon how 
to make questions and they seem to face difficulties of reading skills, that is why she 
is been doing activities with the 11th graders about biographies, fables, then they´ll 
move forward  to do their own biography. 
4TH OBSERVATION 
Grade: 9C  
Time: 8:15am 
 
Teacher asks Ls to repeat a question she writes on the board. 
“What would you like to drink?” 
Learners repeat the questions, there are some of them who do not know how to 
pronounce, however the teacher asks the question to each one in the class and they 
answer according to the question. Eg 
Teacher:  what would you like to drink Benitez? 
Student: I would like to drink pine apple juice 
Then teacher asks learners to make the same question using the same structure by 
changing the verbs, one of the learners asks his /her partner what would you like to 
drink, Teacher encourages students to do the same question, by changing the verb 
make.  
What would you like to eat/play/etc? 
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Then LS ask among then different using the same structure by changing the verb 
another partner answers using the same structure of the questions, this time 
responding back. 
There is a situation of indiscipline with a student, he was asked to make a question 
to any of his partners, and he made the following one. 
Teacher clarifies the question and she asks him in L1, “que quiere decir benitez, no 
le entiendo”, he answers back saying that his question means in Spanish “Que le 
gusta hacer? the teacher tells him that he is not paying attention to the exercise, “it 
seems that the boy didn‟t like what the teachers says , and he leaves   the 
classroom” then teacher  makes emphasis by telling students that they must make 
questions by using the same structure of the written example. 
Teacher:  writes some sentences using the auxiliary can:  
 Can I take your order? 
 Can I take your notebook? 
 Can I go to the bathroom? 
She asks two students to create questions using the model of the questions. 
“After the class finishes I spoke to the teacher, and I asked her about the 
embarrassed situation that happened before with the student, she just says   
Teacher martha “los jóvenes de hoy en día, creen que pueden hacer lo que ellos 
quieran en la institución, este muchacho es bastante problemático además viene de 
otro colegio, y ha venido teniendo problemas en varias clases, creo que no se le 
renovara matricula, y en este caso lo único que se puede hacer es hacer la 
anotación en el libro, y después llamar al acudiente. La institución tiene unas 
normas y se le hacen firmar estas al inicio de periodo, después ellos vienen con el 
pelo largo, con piercing y llevan el uniforme de cualquier manera y cuando se les 
hacer un reclamo, en tutelan la institución” 
Observer: “claro,  creo que ellos utilizan la ley cuando los favorece y es que uno de 
los derechos de los seres humanos que rige la constitución es que todo ser humano 
tiene derecho al libre desarrollo de la personalidad” 
Teacher: “claro que la próxima semana todos van a formar a primera hora, para 
revisar uniformes, zapatos, y demás,  tanto en las niñas como en los muchachos, y 
los que no tengan el uniforme como debe ser, los devuelven para la casa, y se les 
avisa a los acudientes del porque de esta situación y se les pide que vengan por 
ellos”. 
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5TH OBSERVATION 
Day 2 August 24th Monday 2010 
9thA Grader  
Time: 7:45 am  
 
Teacher asks 2 students to come to the front, and she asks to the other one to say 
something about their characteristics  
Teacher shows same flashcards with drawings and she asks students if they prefer 
sandwich or cake, half prefer sandwich and the other half prefer cake, then teacher 
says that sandwich is more delicious than cake; she shows 2 pictures of 2 cards.  
She asks in L1 to explain grammar and how to make the comparatives as she writes 
on the board more examples 
Teacher asks students to get in pairs and think on more examples  
6TH OBSERVATION 
August 26th Monday 2010 
11A Graders:  
Time: 8:20 am  
Classroom setting 
 
The classroom is big, it is on the 3rd floor of the institution it is illuminated, it has 3 
lamps hanging from some cables and they`re always on, in the back part on the 
wall, there´s another one above the board. 
There´s a board placed where it is used to be an old chalk board,  the walls seem 
clean, there are 2 colors painted in dark blue and cream , the entrance (the door) it`s 
brown, it is a large entrance. 
The floor tales are yellow, and it´s little bit dirty there are 30 SS, 15 girls and 15 boys 
they all wear uniform  
In 11th grades the seats are different from the lower graders; these are singular 
seats,      (a table and chair) with a drawer inside of it, so that SS can keep their 
things in it. 
The Teacher ´s desk is small, and it has a plastic chair. 
Teacher opens the class by telling SS about an exam they will have next Tuesday, 
she also mention about the final pictures for the graduation. 
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Teacher stars talking about her, and what wanted to be when she was younger and 
when she was 11th grade just like them, she said that always wanted to be a teacher 
so she can transmit her knowledge to the SS then she asks SS to sit in semicircle, 
facing each other  
Teacher writes and the board “what would you like to be when you finish your 
school?  She asks LS this question and they star telling what they want to do. 
Some of them say that they would like to study electrical Enginery s in “EL SENA”, 
another one says that she would to be a policeman. 
(Although their register in English is not very good they understand what the 
questions is and they answer by following the structure that the teacher wrote and 
the  
 “I would like to…” 
There are some SS who have a good pronunciation and there‟s one student who 
speaks English very well, when the teacher asked what would you like to be when 
you finish your school? 
She said “I would like to be a teacher just like you and to be a teacher you don‟t 
need money” Teacher asks: “where would you like to study, in which university”? 
                    She says: “I was thinking to study in another country, in London 
for example” 
Teacher spend time asking students for more examples, another student says that 
he would like to be a football player. 
Teacher asks students to get in groups of professions according to the professions 
they would like to be, they stand up and start talking among them asking questions 
in order to know what would they like to be, then they have to write in English why 
the career they choose it´s important and then they would have to read it aloud and 
each of the groups represent each of their professions. 
There are groups of policemen, flight attendants, Engineers, teachers, foot ball 
players etc. 
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7TH OBSERVATION 
August 30th / 2010 
9th c graders 
Time: 8:20 am 
Room setting 
The classroom is big, it is illuminated, the windows are not clean, they´re spotted, 
one of them is broken, there are 6 lamps on the ceiling, all of them work pretty well, 
there´s a long black board along the wall, and in the middle there´s a white board to 
write with markers, the chairs are in good shape, though so it is the 2nd half of the 
class, the floor is dirty, there are papers, candies wraps, etc. 
The walls are painted with dark blue and cream, most of them are scratched with 
colors, there are names, and words written on them. 
Number of students, age and appearance  
There are 30 students. 18 girls and 12 boys, their ages are between 14 and 16, 
most of the boys wear sport uniform and the girls wear normal uniform (skirt, blouse, 
jacket, long white socks, black shoes and blue jacket) 
Boys‟ hair look very different from others, some of them wear it long, shorts, some 
others, wear earrings  and piercings, one of them wears a piercing in his tongue, 
one of the girls wears her hair quite different from the other girls. 
Class 
Teacher opens the class reminding students about the presentations they have, she 
asks them to organize in a square shape so they can face each other along the 
classroom. 
Except from one group of 6 students the rest of the group did not prepare anything, 
then teacher takes notes of this event, and asked the group of students to do the 
presentation, they did it very well, they interacted among them, they were 
representing asking for food in a restaurant they had to ask for the menu. 
After finished the presentation, the teacher tells students to continue with normal 
class and she also states that most of students are taking this presentations in a 
very relax way because they did not prepare the presentation. 
Teacher asks one of the students (a girl) raises her hand to ask something, she 
asked the teacher if she is referring to the participation of her group, but teacher 
says that she is talking in general terms. 
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Teacher moves along the class room and shows some flash cards of people playing 
sports, then she asks learners “how often do you practice sports and activities” 
One student answered “I practice soccer 4 hours a week”, then another student says      
“I practice dancing two hours a week” and another one said “ I listen to music 3 
hours a week” 
Teacher tells students to get in small groups of 3 or 4 people, so that they practice 
among them and share the activities they do during the week and how long they do 
these. 
 Teacher passes by every group listening to each one what they say about their 
activities and making corrections as necessary and also giving them feedback of 
what they are saying. 
(9 am break) 
9:40 am (2nd half of the class) 
 
Teacher asks students to organize the chairs and to put them on the board, related 
to actions, some of them are riding a bike, dancing, reading, teacher asks “who likes 
to ride bike”?, suddenly someone raises the hand nodding with his head that he likes 
riding  bike. 
Teacher asks again “who likes to read” then a student, Marcela, she says “I like 
reading” teacher paraphrases what she says “ Marcela likes reading” teacher asks 
again, “how long do you read” Marcela says “I read for 5 minutes” 
Teacher writes on the board same sentences related to the topic she is introducing 
which is present perfect. 
Example sentence “Jordan has ridden a bike since a month”  “Viviana has danced 
for 6 years” 
Teacher asks students to write the definitions “for and since” she dictates the 
meaning of these words in L1 
Teacher delivers some pieces of paper with a conversation in which students have 
to practice with their partners. 
Teacher asks the observer to model the conversation with her so that students listen 
and understand the conversation and teacher passes by every group checking 
pronunciation and giving feedback. 
Teacher asks students to repeat the words that she pronounces which makes part of 
the previous conversation. 
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September 01 de 2010 
9th B graders 
Time: 10:15 am 
 
Teacher greets learners “good morning” learners respond “good morning teacher” 
Teacher opens the class by saying “today you´re going to read some vocabulary 
and you are going to underline the words that you know, then you are going to paste 
it in your notebook and then you are going to listen to it”  
Teacher delivers some pieces of paper with some words, and then she asks 
students to check the words and underline those who they know, then she asks 
students” how many of these words do you know”? as those words are enumerated 
some learners respond  by saying the numbers of every word  they know  (5, 8, 6, 
11, 9)   
Teacher writes on the board the phonetic symbol that is on the paper and explains 
the pronunciation between these words, then she tells students that they have to 
notice the contrast in the sounds of each word when they listen the audio recorder. 
Teacher goes by every student checking production and if they are doing the 
exercise while the audio recorder sounds. 
Classroom layout  
Students are organized in lines, there are 25 students in this course 6 girls and 18 
boys, this course seems to be more receptive than the other 9th graders courses 
taking into account that teacher is explaining the same topics in these courses, 
which it means that the other groups seems less enthusiasm or they just don‟t like 
those activities and perhaps some students are the ones who do not pay attention to 
the activities during class. 
Teacher asks one line of students to pronounce the words that are in the copies she 
delivered  and then teacher asks to the rest of the group if they are right or wrong, 
students answered right. 
Homework 
Teacher asks learners to write the unknown words in their notebook so they look for 
those in the dictionary. 
Teacher asks learners in  L1 “en qué idioma deben dar los sinónimos par las 
palabras” 
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Learners answer “en Inglés!”  
Teacher tells learners that it is the 2nd hour of class and she is going to check if they 
did the homework about the present perfect, she asks one student to read the 
sentence in L1 
“Carlos ha estado durmiendo en la clase de ingles,”  
1. “Carlos has been sleeping in English class” 
Teacher asks learners for the 2nd sentence, she asks a student to come to the board 
and write the words. 
The learner writes what one of the classmates says and she writes the correction as 
well. 
2. “We haven‟t missed the last event correction” correction “You didn’t see the last 
event”. 
Teacher clarifies saying that the student is writing with two colors in order to 
differentiate, one sentence from the other, she says that one sentence is in present 
perfect and the other one is in simple past. 
3. “Why some people have get out early today?” 
Teacher asks learners to identify the mistakes in the sentence, she switches to L1 
by asking one student to do it. 
 
“¿Julián cuáles son los errores en la oración?” 
Julian answers: “have” 
Teacher asks learners to say what the next sentence is 
4. “Todas las cosas no están en su lugar” 
“All the things haven‟t been in their place” 
 
5. “Usted compró empanada de pollo hoy” 
“You bought chicken pie today” 
 
6. “Ella ha venido muy elegante” 
“she has come so elegant” 
Teacher tells  learners in L1 “ necesito que este tema quede muy claro, porque si 
no, no podemos continuar, any question?” 
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En el cuadernito “in the notebook, write ten verbs” los verbos en ingles, están muy 
flojos en los verbos. 
Students: “¿huy los verbos?”  
Teacher switches,  si los verbos mezcladitos, en columnas hacia abajo, “quickly” 
Teacher goes line by line checking the exercise. 
Teacher says “niños se van a hacer en grupos de 3 y van a escribir la forma de los 




September 3rd Friday 2010  
9A Graders:  
Time: 7:30 am  
Classroom layout  
There are 23 students today it seems that some of the rest are outside doing some 
other activities in this group there 14 girls an 4 boys, they´re all sit in groups of 3 and 
pairs, some of the groups are in the back, these are the girls must of the girls are 
together in their own groups and the boys are also on their own groups. 
“It seems girls like working among them” there´s only one group of students (a boy 
and girl) who are working together  
Their ages are between 14 to 16 years old. 
They all wear their uniforms in a proper way. 
Students are doing  an activity related to the present perfect (for and since) teacher 
provided them some photocopies in which they have to read the sentences and 
identify which tense it is and if the verbs are  in past tense or  past participle. 
Teacher asks students to say in which tense the verbs are, after students looked in 
the dictionaries the meaning of the verbs,  some students say the verbs in present 
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10TH OBSERVATION 
September 3rd Friday 2010  
9B Graders  
Time: 10:30 am  
Classroom lay out 
 
Students are sat in lines, (6 lines) and there are 24 students, 5 girls and 19 boys 
there are some students missing, but it seems they´re outside. 
Teacher greets students “good morning class” 
Some students respond “good morning teacher” 
Teacher asks students about the previous activities done in the class and students 
tell her in L1 that they are doing some questions in presents perfect 
Teacher writes some questions on the board about a listening activity she ask SS to 
write the questions the board. 
Teacher  switches “vamos a ver si cogemos una de estas preguntas” 
Teacher switches “write the questions and understand them. Are you ready? 
 Any questions with this exercise? 
Students: are very quiet while they´re writing the questions, there are some who are 
dictating to some classmates the questions. 
Teacher continues talking “have you seen the movie titanic”? “What type of movies 
do you like”?  
One student says “comedia” 
Teacher says that she likes comedy movies and Salazar has seen titanic. 
Teacher explains the listening activity telling student that it is an interview about 
peter. 
After repeating twice the recording, Teacher asks students to answer the questions, 
she gives the 1st answer, and then she delivers the same papers with the scripts of 
the listening she asks students to follow the reading by listening again. 
Teacher provides enough times for learners to answer the questions (10mins) then 
she asks them for the answers, and stars asking them for each one of them. 
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“This listening activity turned in to a reading one because she gave SS the scripts of 
the audio recording to answer the questions, then this was a reading activity, SS 
read and looked for the meaning of some words in the dictionary” 
Most of the SS use dictionaries for the English so they can look for understand 
words in class. 
Teacher writes on the board speaking task she asks SS it “have you ever seen a 
lion?  When have you seen the lion? Where have you seen the lion? 
Teacher asks Ls these questions, and they answer them in L1. 
 
 
 
